A final discussion of the class as a whole, moderated by the instructor,
in which the above agreed thematic areas (reasons for migration, etc.)
are cross-compared. Prompts: what kinds of commonalities and differ-
ences can you determine? Why do people emigrate; what are the most
frequent reasons for migrating? Where, how, and what would you be
now, if your (grand)parents had not emigrated? (possibly a text about
the topic.)

2 My migration biography as
. my source of strength

The students explore from where they draw their strength, what resour-
ces they possess, and what role their migration history plays as a resource.

m M In order to avoid misunderstandings, the instructor may want to previously

contact the parents and explain to them the goal of the activity (positive
. awareness of resources). This activity is also well-suited as a cooperation
Materials: project with regular classroom instruction.

a “sun picture”

(see example below) ;

paper, colors. Procedure:
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The instructor informs the students that their task is to interview the
parents, siblings, acquaintances and relatives about the resources which
they see and appreciate in the students.

In the class as a whole or in groups, the students collect questions for
these interviews. Example: What do you like about me? What do you
appreciate about me? What do you find cool about me? What do you
admire about me? What do you love about me? etc.

Collectively the students design a questionnaire, possibly in two or three
versions with varying degrees of rigor. Each student should get at least
three surveys filled out.

The students distribute the instrument to the relevant people for com-
pletion, or they fill out the questionnaires together with them. Surveys
can also be conducted with phone conversations (skype) with the rela-
tives in the countries of origin.

Analysis of the surveys in the following week (students evaluate either
their own questionnaires or those of a classmate): first in form of a

“sun picture” (the sun as a symbol for power and energy; see depiction
below). For this purpose, the students draw and color a sun in the right
hand margin and label it with their name. Arrows of various sizes and
colors point to the sun; these arrows will bear the statements found in
the questionnaires (e.g. “l admire your endurance”). The arrows indicate
from where the sun (or the child in question), respectively, draws his/her
strength. Each arrow symbolizes a source of strength and recognition.
Each arrow also bears the name of the person from whom the statement
originated.

In groups, the students present their suns and their personal sources
of strength; these posters can be later exhibited at an event, such as a
parents’ evening.



e Prompts for a final, closing evaluation by the class as a whole:

— What do these sources of strength have to do with my migration
biography?

— What other sources of power do | have in order to recharge/refuel?
— How did my sources of strength change in the course of my life?

— What can | do with all my sources of strength?

Example
sun picture

Mom

2 4 My homelands -
. autobiographical narrations

4th—gt grade

Materials:

individual portraits of the students,
family pictures, photos of parents
and family members, photos with
relatives and friends, etc.;
A3-copies of a world map
(possibly only map of Europe).

The question of home country and personal identity is often difficult to
answer for children and students with a migration background. In the
exercise “my homelands”, the students show their migration-related
geographical distribution of their relationships. Together with their auto-
biographical narrations, this will help them recognize how their migration
biography was and is influenced by certain persons, locations and events.
This exercise allows the students to creatively deal with the “homeland”
theme.

Procedure:

e One week in advance, the students receive an assignment to collect and
bring to class a small portrait photo (or a drawing) of themselves, as well
as various photos and group pictures of family members, friends and
acquaintances.

¢ At the beginning of the sequence, the students sit in a circle on the floor
and receive an A3 size copy of a map of the world or Europe with the
names of the countries on them. First, they affix their own photo to the
actual place of residende on the map. Then, they must circle and label
in color every country, city or other localities with which they have been
in contact. Then, they connect their photo with a line in color with the
circled countries and cities, respectively.

33



