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Hints, techniques or strategies of this kind were hardly 
ever taught in previous textbooks. The focus then was 
the mediation of factual knowledge or general exper-
tise – e. g. in grammar – the training of this techni-
cal expertise through reproductive exercises. In many 
countries and cultures, this is still more or less the case 
today. This is also reflected in the fact that in those 
countries and languages there are few, if any publica-
tions devoted to learning techniques and strategies, 
whereas those in the central and northern European 
countries fill entire bookshelves.

 The reasons for these differences are the devel-
opments in and focal points on the new pedadogy, 
didactics and methodology in the immigration coun-
tries. These are described in detail in Part II of the 
handbook and workbook “Foundations and back-
grounds” (see chapters 3–6). To mention just a few 
of the keywords, the higher emphasis on autonomous 
learning vs guided learning, the new understanding 
of the role of the instructor as learning coach, the ori-
entation of classroom instruction not primarily on the 
substance of the program, but on the learners them-
selves and on developing and expanding their compe-
tences. Moreover, the recognition that factual knowl-
edge becomes quickly obsolete in our fast-paced and 
highly mediatized world, whereby it becomes increas-
ingly important to have acquired the techniques and 
strategies for information gathering and know-how 
to help oneself. (Example: those who only learned a 
bunch of facts in natural science or history are less 
competent than those who know how to acquire and 
process new information from the internet or from 
reference works, and to process and implement that 
information into a good presentation, for instance.) 

 As a consequence, the mediation of strategic 
knowledge (strategies for using information, learning 
and problem solving strategies) versus the mediation 
of pure factual knowledge occupies a significantly 
broader space in the more recent middle and northern 
European teaching traditions. This is reflected in class-
room teaching and in the teaching materials, as well 
as in the fact that we are devoting an entire volume to 
the topic of learning strategies and techniques in the 
series “Materials for heritage language teaching”.

 

3. The role of HLT in mediating  
learning strategies 

Students who attend HLT classes are primarily educa-
tionally socialized in the immigration country where 
they receive the major part of their education. How-
ever, in HLT they are also exposed to the pedagog-
ical traditions of their country of origin. These two 
traditions differ more or less widely, depending on 
the age, the personality, the place of training and 
the origin of the instructor. This may become an is-
sue for the students if they are used to expanded 
learning and teaching methods or forms of auton-
omous learning from their regular classroom educa-
tion, whereas HLT classes are conducted with a more 
teacher-centered approach. It would undoubtedly be 
optimal in terms of efficient and sustained learning 
if there were as few rifts as possible between HLT 
and regular mainstream education. The aim of the 
series “Materials for heritage language teaching” is 
to bridge them and to promote precisely the kind of 
cross-linking described in the foreword above. 

 The mediation of training and learning strategies 
and techniques is an area in which HLT and regu-
lar classroom instruction can collaborate and com-
plement each other in a fruitful and mutually ben-
eficial manner. On the one hand, HLT students have 
acquired from regular classroom instruction already 
a series of techniques and strategies which naturally 
can be used and practised in HLT as well. On the oth-
er hand, HLT can introduce and test learning strate-
gies which can also be useful to the students in their 
mainstream education classes. The reason for this par-
ticularly effective cooperation in the area of learning 
strategies is that they are largely language-independ-
ent or rather can work across languages: those who 
have mastered the technique of orienting themselves 
in Turkish dictionaries and encyclopedias can transfer 
this easily to the reference works in the language of 
the school; those who know how to organize their 
work in preparation for a test or a presentation, can 
use this competence for tests and presentations in all 
kinds of possible languages.

 Another aspect of considerable importance for 
the role of HLT in mediating learning strategies, tech-
niques and applying them remains to be mentioned: 
many “local“ children and adolescents in the immi-
gration countries (particularly those from educated 
families) have already acquired certain learning tech-
niques and work strategies. This foundation is lack-
ing for many children and youths whose parents and 
grandparents emigrated from countries with a differ-
ent learning culture. Affected are primarily the stu-
dents from educationally rather disadvantaged fam-
ilies who do not have a corresponding background. 
They are in particular need of support, and HLT can 
help them especially well in that it meets them in 
their primary language and in a less stressful area. 
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The ten-step training program for successful learning 
is designed to target these children and adolescents 
(see Part II, chapter 4).

This chapter concludes with two important aspects 
for specific implementation of the work: the coordi-
nation with mainstream education and four method-
ological-didactic key points. 

Coordination with regular classroom instruc-
tion 

In consideration of the interlinking and sustainability 
aspects when introducing and working with learning 
strategies, the three following points are of particu-
lar importance:

a) The closer the collaboration between the in-
structors of HLT and mainstream education 
teachers, the higher and more effective is stu-
dent success. This is true in general, but also 
applies for the work with learning strategies 
and techniques. Optimally, there would be 
a direct exchange and coordinated planning 
whereby, for instance, the techniques of clus-
ters and mind maps or the internet orientation 
would be tried out parallel in HLT as well as 
in regular classroom instruction. This could be 
connected with a common factual topic from 
geography or history (rivers; middle ages) or 
with similar assignments (collecting ideas for 
writing a fantasy text; compiling and prepar-
ing information for a presentation).

b) Where a direct, intensive cooperation is not 
possible, HLT instructors should at the very 
least gain an insight into what kinds of learn-
ing strategies are mediated in the teaching 
materials of the regular mainstream educa-
tion classes (pacticularly in the language texts) 
with which the students should be more or 
less acquainted.

c) With each learning strategy and technique 
which the students acquire in HLT classes, 
there must be discussions as to where and 
when the respective technique can be applied, 
not just in HLT, but also in regular mainstream 
education classes (for which subjects, assign-
ments, for training of which content, etc.). It 
is also important to clarify if the students have 
already had experiences with the respective 
technique (or similar ones) and how these ex-
periences can be expanded and optimized.

Methodological-didactic key points 

The following points are important in order to per-
manently internalize and render the learning strate-
gies applicable:

d) Learning strategies and techniques should not 
just be introduced and explained one time. It 
is important to elucidate carefully when in-
troducing them and to test and apply them 
repeatedly by way of concrete task assign-
ments (the materials in Part I are, of course, 
very helpful for this purpose). The didactic rec-
ommendations for the materials in Part I offer 
many hands-on suggestions for this purpose.

e) In order to truly adapt and internalize the in-
dividual techniques and strategies, their intro-
duction and application must occur carefully 
(see above) and at intervals of a few weeks. If 
several learning techniques are introduced at 
once or within a very short time interval, the 
risk of confusion or forgetting is significant.

f) It is imperative to discuss the students‘ expe-
riences at the introduction of the new tech-
niques as well as during and after their im-
plementation: What has the new technique 
produced? Where did I have difficulties? How 
could I optimize my working with this tech-
nique? What kinds of tips for working with 
this strategy can I give to my classmates? 

g) Last, but not least, it is important to reiterate 
once more the above point c) i.e., the conver-
sation about where the respective strategies or 
techniques could be used and applied in HLT or 
regular classroom education.


